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Abstract 

 

Translations of children’s literature have historically been perceived as an inferior and 

peripheral type of literature; this is encouraged by the assumption that children’s knowledge of 

the world, reading abilities, comprehension and experience in life are not as advanced as for 

adults. Therefore, it is common practice to conjecture that translations aimed at children do not 

require a great deal of effort and consideration.  

 

The present study aims to point up the significance and intricacies of children’s literature 

translation, along with the different debates between translation scholars as to what challenges 

and strategies should be borne in the translator’s mind when writing for young readers, with a 

particular focus on taboo-breaking topics, the ambivalence of dual readership, and the 

domestication vs foreignization discourse. Before developing these notions, it was necessary to 

better understand children’s literature, as it is a broad term involving all literary forms intended 

for children, teenagers, and sometimes even younger adults. On that account, this paper pays 

special attention to middle childhood, considering it the most significant and sensitive stage. 

Finally, results are drawn using a literature review of the debates mentioned above, a children’s 

story named Ibn Battuta Maana as a case study and an interview with the latter’s writer in order 

to answer lingering questions and in an attempt to reduce the gaps in this the field of children’s 

literature translation and attribute a higher value to it. 

 

Keywords: Children’s literature, Taboo, Translation strategies, Translation challenges 
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Introduction 

One of the most well-established roles of translators is mediating between the source and 

target audience, breaking separation and fostering connectedness across cultures. This role is 

more strongly felt and is more challenging in the translation of children’s literature, as translators 

open this magical gate for children to venture and experience the different literary masterpieces 

from various cultures and places; such as Aladdin’s adventures in the glimmering and bustling 

Arabian Desert kingdom, Harry Potter’s enchanting wizard lifestyle in Great Britain and The 

Adventures of Tom Sawyer along the Mississippi Rivers. For young readers who do not 

understand foreign languages, translations are the only way for them to enter into contact with 

these foreign pieces of literature and cultures.  

 

In this context, Richard Bamberger, a major Austrian representative of postwar critics of 

children's literature, states that “the literary quality of translated children’s books is on average 

much better than the average of children’s literature in a given country.” (Bamberger, 1978) He 

encourages cultural exchange through translations, stating that there is more demand than supply 

in this genre, which is “demonstrated by the fact that the percentage of translations on lists of 

recommended children’s books is much higher than the percentage of translations in the number 

of children’s books produced.” 

 

However, this mediation is not as neutral as the term might suggest, as translators are 

standing in an unstable middle between the source and target audience, a fragile spot where 

social forces impose themselves, especially those related to taboo and censorship, as well as 

issues related to the double audience of children and grownups. Surely, the mediating role is still 
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there, but for the most part, the translator shapes the source text in a way that is suitable for the 

target audience. While this applies for both young and adult readers, and translating for children 

is not in any way more demanding or serious, however, from a translator's point of view, often 

the creative, playful, but also careful use of language offers an additional challenge in that it 

requires a special treatment for the text to fit in the imaginative world of the child. 

 

First and foremost, we must determine more accurately the category in question, for 

childhood is a long and general phase, and there are various types of literature and topics aimed 

at different age ranges of childhood. Although all stages of childhood are considered important 

in human development and have significant contributions to personality, more recent theorists 

have recognized the important role that middle childhood plays in the development of cognitive 

skills, personality, motivation, and interpersonal relationships. Therefore, in this research, this 

complex yet significant stage is going to be our main focus. However, the limits of this stage, 

where it starts and where it ends, are very malleable and easily influenced culturally by practices, 

institutions and laws that make up a society, and they differ from one theorist to another. So, 

when does middle childhood start and end? Why is it considered the most important stage of 

childhood? How do writers and translators choose age ratings?  

 

This paper aims to provide a better understanding of the aforementioned challenges of 

translating for children, namely those related to deviations from the source text, which are caused 

by: 

- Cultural references and the translator’s dilemma between foreignization and 

domestication. 
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- Dual readership and the pressure that affects the translator with the involvement 

of adults as a second audience and what they may consider to be taboo for 

children. 

 

This paper also works toward finding middle ground in the translators and writers' 

experience with children literature in order to answer the following questions:  

- How does dual readership affect the translation experience?  

- Is this an opportunity for the translator to rely on this mediator (the older reader)? 

Since the latter can also be considered as a second translator, as she/he is in a 

position to explain to the child and gloss over for them.  

- Is it an even greater challenge since the translator has to “please” both the older 

and younger ends of the audience?  

- How are translations aimed at children influenced by factors such as taboo-

breaking topics and cultural references?  

- Should the translator opt for domestication and shape the text in a way suitable for 

the target audience? Or use foreignization to bring the child into contact with 

other cultures?  
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I. I. Literature Review: 

1. Definition of middle childhood: 

Sigmund Freud refers to middle childhood as the "Latency period" (Freud, 1923), which 

begins at the age of six and concludes with puberty. As children get older, they internalize 

society's rules and ideals, as a result, they begin to build their superego, which serves as society's 

conscience. If a kid does not grow properly and the superego does not mature sufficiently, the 

individual is more likely to commit antisocial behaviour.  

 

According to Jean Piaget, middle childhood, which he refers to as the “Concrete 

Operational Stage”, occurs between the ages of 7 and 11. During this stage, the child starts to 

show appropriate use of logic, and his/her thought process becomes more mature and "adult-

like." (Piaget, 1979) During this period, the child also acquires the ability to view things from 

another individual's perspective, even if they do not agree with that perspective. This is 

important in the context of children literature because, for instance, if you show a story to a child 

in the concrete operational stage, they can understand the characters’ thoughts and have the 

capacity for empathy and understanding of their feelings, they can also entertain possibilities for 

the future of the characters as well as their own, and are fascinated with what they can be.  

 

Kohlberg (1969) expanded on Piaget's work by investigating how our moral thinking 

evolves as we mature. He was curious about how people judge what is right and what is wrong. 

Kohlberg claimed that humans learn moral ideals via active thinking and reasoning, much as 

Piaget believed that children's cognitive development follows particular patterns. 
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Kohlberg is known for his study on moral development through what is called the Heinz 

dilemma, which is a moral situation to see how children would respond. Heinz dilemma is a 

story about a woman in Europe who was in a near-death situation due to a rare type of cancer, 

but there was one druggist in town who had discovered a drug that could potentially save her life. 

The drug was expensive as it is, as it cost 200$, but the druggist was charging ten times this 

price. Heinz, the sick woman’s husband, put together all his savings and money he borrowed 

from every person he knew but only managed to gather 1000$. He explained the situation to the 

druggist, but the latter refused to sell him the drug for that price. Later, Heinz broke into the 

druggist’s store and stole the drug for his wife. The question to children was: “Should Heinz 

have done that?” And the results are as follows:  

 

 

Erik Erikson also states that middle childhood occurs between the ages of 6 and 11. In 

this period, the kid learns the ideals of his or her society, develops moral beliefs, and understands 

cultural and individual distinctions. Erikson says that the job for caregivers and others in the 

child's environment is to identify and respond appropriately to this period by nurturing and 
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supporting the child's developing cognitive skills, as well as offering assistance by being 

sensitive to many issues, they can also help by celebrating cultural diversity and attempting to 

develop cultural awareness and sensitivity of all children. These treatments appear to encourage 

fewer negative stereotypes of peers belonging to minority groups. (Erik Erikson, 1950)  

   

2. The issue of Dual Readership: 

Because children have not been around as long as adults, it is acceptable to assume that 

they are readers with fewer cultural references. Because they are newer to this place, they have 

accumulated significantly fewer international cultural aspects than the adults. In view of this, 

Tiina Puurtinen (1998) points out:  

Special characteristics of the child readers, their comprehension and reading abilities, 

experience of life and knowledge of the world must be borne in mind so as not to present them 

with overly difficult, uninteresting books that may alienate them from reading.  

 

In addition, the wide array of attempts to define children’s literature winds up reinforcing 

the adult’s presence in the different processes involved in the production and translation of this 

type of literature. The basics of translation are often the same whether the translator's audience is 

adults or youngsters; the translator's job is to figure out what matters and how to keep it. When 

translating for children, however, the translator is dealing with a dual audience; parents are 

typically present, and there is always some sort of mediating happening. Because, for instance, it 

is not the six-year-old who is going to be in the bookstore and give their money or their credit 

card to buy the book, and it is not the six-year-old who is going to be in the judging panels, or 
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who chooses what goes into the libraries and what does not. 

  

Emer O'Sullivan (1991) presents a list of factors to consider when translating children's 

books, which can lead to changes in the structural aspects of a text; the factors are the “interplay 

of picture and words in picture book, cultural references, playful use of language (...) and the 

potential of double audience.” 

She also differentiates at least two sorts of implied readers, the young reader and adult 

reader, and she raises the question on what happens in such cases of stories with multiple 

recipients in translation: 

The adult figure practically mediates all steps taken in the production of children’s books 

until their arrival in the hands of the intended recipient. Writing, translating, publishing, 

reviewing and recommending are all performed by adults. Librarians manage the books and 

teachers are responsible for their use in the classroom, reading them and promoting the 

encouragement for students to read them. Parents and relatives are often the ones who purchase 

the books, but can also play the role of readers and censors. Paradoxically, without the adult in 

this process there would not be children’s literature.  (O’Sullivan, 2013) 

 

One of the world's most frequently translated authors, Hans Christian Andersen (2013), 

was fully aware of his dual readership too. He says, “I seize on an idea for grown-ups and then 

tell the story to the little ones while always remembering that mother or father often listen in, and 

you must also give them something for their minds.”  
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Professor Jo Lampert from La Trobe University's School of Education argues that there 

are many personalities that come between the birth of a book and its arrival to the hands of the 

young reader. She states that "children's books are heavily mediated in a way that adult books are 

not," because "there's the author, but there is the publisher, there's the editor, there's the publicist, 

there's the librarian, there's the parent and there's the teacher." 

 

Mary Hoffman (1990) is also aware of this double audience issue, but the secondary 

audience she directs her attention to is the publishers. In this context, she states that “British 

publishers are becoming increasingly careful about how they portray American books to English 

children… When they do purchase them, they alter everything from the spelling to the culture.” 

And she explains that this procedure is financially motivated to "the many adults who mediate 

the books between the writer and reader.” 

 

Thomson-Wohlgemuth (2004) also admits to the fact that “the significant role of the 

publishers in this selection process is evident. Not only did they have to consider the general 

quality of a book (like any other publisher in the world), they also had to constantly take into 

account how a particular book would be judged ‘higher up’.” 

 

 On the other hand, Riitta Oittinen (1993) is, for the most part, concerned with the child 

reader; she affirms that it is relatively essential to be loyal to the target language readers than to 

the original material. The Finnish translator also posits that children’s literature is no less 

significant than other categories:  
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Works of literature and whole literature genres acquire different meanings and are 

redefined again and again. It might, therefore, well be that today’s adult literature is tomorrow’s 

children’s literature.  

 

 

3. The debate of Domestication vs Foreignization: 

Riitta Oittinen (2000) explores how the norms and values of a certain culture influence 

translations of children's books, as well as the norms and values that lay latent in the translator's 

personal child image. She states that “translation for children refers to translating for a certain 

audience and respecting this audience through taking the audience’s will and abilities into 

consideration.” Oittinen took a subtle stance in the debate between foreignization and 

domestication; she points out the delicate nature of the concept of ethics in the context of 

children's literature and concludes that all translating for children inevitably becomes an activity 

guilty of domestication. 

 

Similarly, American translation theorist, Lawrence Venuti (1995), argues that rewriting is 

an ineluctable aspect of translation and states that translation is:  

An inevitable domestication, wherein the foreign text is inscribed with linguistic and 

cultural values that are intelligible to specific domestic constituencies. This process of 

inscription operates at every stage in the production, circulation, and reception of the 

translation… translation is instrumental in shaping domestic attitudes towards foreign countries, 

attaching esteem or stigma to specific ethnicities, races, and nationalities, able to foster respect 

for cultural difference or hatred based on ethnocentrism, racism, or patriotism. 
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Similar to Oittinen, Wollstonecraft (1989), revealing her translation techniques, states 

that she pays close attention to the child reader's possible reaction. She openly confesses that her 

translation is guilty of domestication. So she adds within the preface of her translation of 

Christian Gotthilf Salzmann’s Elements of Morality for the Use of Children, as cited by Marilyn 

Butler in the second volume of The Works of Mary Wollstonecraft:   

I term it a translation, though I do not pretend to assert that it is a literal one; on the 

contrary, beside making it an English story, I have made some additions, and altered many parts 

of it, not only to give it the spirit of an original, but to avoid introducing any German customs or 

local opinions. My reason for naturalizing it must be obvious - I did not wish to puzzle children 

by pointing out modifications of manners, when the grand principles of morality were to be fixed 

on a broad basis.  

 

Göte Klingberg (1986) devotes the greatest attention to the topic of whether cultural 

references in the source text may be modified to fit in the target culture. He tends to demand the 

preservation of original references in his overly prescriptive style. He argues that “removal of 

peculiarities of the foreign culture or change of cultural elements for such elements which belong 

to the culture of the target language will not further readers’ knowledge of and interest in the 

foreign culture.” Klingberg remains flexible in this topic but specifically rejects a type of 

deviations: purification and abridgement: Purification involves deleting what adults in the target 

culture may consider as taboo for children, and abridgements which render the source text 

shorter by removing some details or less important information. This type of change, according 

to him, distorts the meaning of the original text.  
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Mary Howitt (2016), who learned Danish specifically to translate to Hans Christian 

Andersen's writings, but despite her dedication and respect for him as the original writer, she was 

similarly concerned with the young reader above all else; in her translation of one of Andersen’s 

works, she added a poem for the young readers in the preface, as cited by Wilhelm, in an attempt 

to inspire confidence in them, which Andersen himself was pleased about and approved of. 

Howitt begins her translation with the following message: 

"To English Children" 

This little book comes from the hand, 

Dear Children, of a friend - 

Throughout the kindred German land, 

Tis loved from end to end, 

'Tis loved when sternest winter chills; 

When summer gilds the vine; 

From Russia to the Tyrol hills; 

From the Black Sea to the Rhine. 

 

The decision between foreignizing and domesticating translation techniques in children's 

literature is frequently related to educational standards. Most translators consider it necessary 

that the source material should be tailored to the target culture. These changes were founded on 

the premise that the young reader's language and literary development, as well as his or her 

understanding of the world in general, were insufficient to ensure a sufficient level of 

recognizability and empathy, which are two qualities that are regarded as essential for children's 

literature. However, a growing number of translators attempt to keep a degree of foreignness in 
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their translations out of respect for the original material and in order to expose children to other 

cultures. 
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II. Methodology: 

 

1. Scope of research 

Before anything else, I had to define a target age group which is young readers, because 

children’s literature is a diverse field in terms of focus and methodology. Therefore, my target 

was the most significant and sensitive stage of childhood, which is middle childhood (7 to 12) 

according to experts such as Sigmund Freud, Jean Piaget, Erik Erikson and others. Next, I 

created a thesis statement with a clear position: the extent of the impact of the double audience 

and taboo-breaking topics in children’s literature on the translator and how it affects the 

translation experience.  

 

2.  Gathering data 

Then I developed a hypothesis to create a literature review that is anchored to the main 

themes of this paper: (1) Significance of middle childhood, (2) Translating for children, (3) 

Challenges of taboo and dual readership. After finding sources by eminent translation scholars, 

the likes of Riitta Oittinen, Emer O’Sullivan and Lawrence Venuti which most closely pertain to 

my topic and position. I discovered that most of the books concerned with translating for 

children tackle several challenges related to this type of literature in general, including children’s 

imperfect linguistic competence, challenges of translating personal names and onomatopoeias 

(noises and sound effects) etc.  

 

On that account, I selected citations related to topics of dual readership and cultural 

references in the context of translating children’s literature. Therefore, a qualitative analysis of 

literature is appropriate in this paper to examine previous texts related to the importance of 
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middle childhood, children’s literature and its translation, challenges of taboo and dual 

readership and how these aspects the translation experience. And as language and 

communication professor Klaus Krippendorff (2013) postulates, “all reading of texts is 

qualitative, even when certain characteristics of a text are later converted into numbers.”  

 

3. Evaluating sources: 

After gathering data, I found that the sources contribute to a debate. My next step was to 

address the gap in the existing research, which is whether dual readership should be taken into 

account by the translator, as well as finding answers to the ongoing discourse of domestication vs 

foreignization of cultural references in children’s literature.  

 

4. Addressing the gap  

In an attempt to reduce the gaps and give more practicality to my research, I chose the 

children's story “Ibn Battuta Maana” by Elarbi Benjelloun as a case study. This story is an 

imaginary setting of the renowned traveler Ibn Battuta and a group of children from the present 

time. The Moroccan explorer recounts his adventures in different countries to the kids, and 

naturally, the story is filled with numerous traditions from Africa, the Middle East and South 

Asia. This makes it home to many cultural references, and it is one of the reasons why I selected 

it as a case study, along with the fact that it is aimed at children from 9 to 12 years old and the 

significant status that the writer Elarbi Benjelloun holds in this field.  

 

Additionally, I requested an interview with children stories writer Mr Elarbi Benjelloun. 

With the aim of getting answers to questions analogous to challenges of children literature, his 
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own experience with dual readership and cultural references, as well as the expectations he has 

from translators who work on his publications.  
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III. Data Analysis and Findings:  

1.  Target age group 

Developmental levels are an important consideration, “Professor Lampert draws a sharp 

distinction between books for very young children, junior fiction and young adult fiction.” And 

the common pattern identified in existing research in stages of childhood is that the phase from 7 

to 12 years old is agreed upon to be middle childhood, it plays a huge role in the child’s 

perception of morality, empathy, right and wrong, which are elements reinforced by adults who, 

in order to protect children, serve as mediators between children and the real world. Sigmund 

Freud (2018) states that “the objects of the taboo are many: they aim at (...) safeguarding 

children and common people generally.” 

 

2.  Case study  

As mentioned earlier, “Ibn Battuta Maana” is filled with cultural references and would 

require some effort and adaptation from the translator:   

2.1. Taboo-breaking topics:  

 

According to Ibn Battuta’s journey, the traveller got “married at least 10 times.” 

Although polygamy was common back then and is still legal and practised nowadays in many 
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parts of the world, it is banned in the United States and is considered as “a topic that is not 

spoken out loud about very much due in real life to its illicit nature… it is still very much a taboo 

to practice today – not to mention that it is still illegal in all 50 states.” Therefore, translations of 

this story would require domestication if the target audience is English-speaking children, 

potentially young American readers.  

 

On that account, the translated work has to keep the idea of the second marriage of Ibn 

Battuta, without any hints of polygamy, so instead of saying: 

But my father-in-law refused to accompany me; we argued and even quarrelled. I left him 

angrily, and his daughter, my wife, followed him. So I married another woman in Fez to 

accompany me on the rest of the journey.  

 

I opted for the following translation: 

But my father-in-law refused to accompany me, and we had an argument, which then 

turned into a squabble. So I left in a fury, but his daughter went with him. I continued my journey 

alone until I reached Fez, where I met another woman and married her, and she accompanied 

me on this journey. 
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2.2. Brutal images: 

  

Another case that requires the translator’s intervention is this part of the story, where Ibn 

Battuta retells what he witnessed in India of “odd” traditions. This practice in India, according to 

Dr Sophie Gilmartin (1997), is called the Sati or Suttee; it is a ritual during which a widow 

sacrifices herself by sitting atop her deceased husband's funeral pyre. There were many instances 

in which this practice was prohibited in India between the 15th and 18th centuries. The British 

were one of the resilient dissidents of the Sati, considering it a cruel and brutal practice, and 

made it illegal in 1829.  

 

A word-for-word translation would be as follows:  

The Indian woman, who burns herself alive after her husband’s death, earns her family 

great consideration among people because she is loyal to her husband and refuses to live 

without him. This is a bad tradition practised in India. 

 

Since the translated work is written for young readers, my translation included words and 

expressions which are less shocking than those in the original text, such as “sacrifice” instead of 

“burn to death”, without any drastic changes in the idea of the source text, especially because this 
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concerns a cultural reference, which is considered an important asset of the original work, and 

many scholars argue that such items must be maintained in the translation.  

 

The result is as follows:  

In India, the woman who sacrifices herself after losing her husband earns her family 

great consideration among people for her fidelity to her husband and refusal to live without him. 

This is; indeed, a bad tradition practised in India. 

 

2.3. Inappropriateness: 

 

The third case concerns potential inappropriateness in the translation; choosing between a 

literal translation and adaptation was a complicated decision. The problem lies in the expression 

 This, if translated literally, could be interpreted by the reader as a sexual .”الرجل الثالثة“

connotation. One could argue that children are too ingenuous to misunderstand it. However, this 
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is one of the main issues of this paper; children literature involves adult readers as well. As 

mentioned before, the older end of the readership is the ones who go into bookstores to purchase 

books for the younger end. This indirectly influences the translation experience; if the translator 

is concerned about the adult customer’s reaction to seeing such expression in the translated work, 

he/she would plump for a different metaphor or simply omit the problematic expression 

altogether.  

 

3. Interview 

In order to find answers to the lingering questions in the existing academic conversation, 

as well as those related to the story “Ibn Battuta Maana”, I had the honour to have a remote 

interview with UNESCO prize-winning writer Elarbi Benjelloun, whose stories for children have 

been adopted in education by several European states and world organizations.  

 

Mr Benjelloun and I addressed issues of dual readership and adults’ involvement in 

children's literature and how it affects the writing experience and potentially the translation 

experience, for the translator is also a writer.  

 

Note that the following is my translation of the interview; the latter was originally 

conducted in Arabic: 

- Thank you once again for this opportunity; I am greatly honoured. I have a few 

questions regarding the topic of writing for children and its challenges, which I 

would like you to answer on the basis of your experience. 
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- Thank you for contacting me. I will answer your questions to the best of my 

ability. 

- What are the challenges you face when writing literature aimed at children, which 

are different from those of other literary genres? And how do you deal with these 

challenges? 

- At first, I used to write for children without distinguishing between childhood 

stages, but as I got older, and after reading books about children’s psychology and 

education, it dawned on me that there are many children who read my 

publications, not one child. And that every stage of childhood is characterized by 

different intellectual, psychological and linguistic characteristics, which should be 

taken into account in writing to children. As a result, I feel that I am no longer 

challenged because I have had the tools of creative writing for children, and 

thanks to my great love for this innocent and fun genre.  

- Do you take into account the issue of censorship and adults' involvement in 

children's literature when writing stories? Especially the story of "Ibn Battuta 

Maana", which is loaded with various cultural references that some might 

consider inappropriate for children? 

- Actually, I do not, whatever it is, wherever it comes from. However, I believe that 

when writing for the child, I have to write about topics that interest and concern 

him/her and that we should not give children everything, or else they will have 

nothing to look forward to when they grow up. Regarding my work of Ibn 

Battuta, it contains subjects suitable for the child, which I picked very carefully 

from the traveller’s long journey. Speaking of that, the director of an Arab 
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magazine asked me for a collection of stories for his children, and I brought him 

some of my stories. About a month later, I called him, and he told me he did not 

like my stories, content and form. I asked him, "did I write them to you or to your 

kids?" to which he replied: "I read them to check if they are suitable for them or 

not." I told him that the stories were meant for the little ones to enjoy, not 

grownups. A few weeks after that, he called me, asking for more stories because 

his kids enjoyed them and were tempted to read more. That's why, if there is any 

censorship that I keep in mind, it is the child’s. 

- So the involvement of adults, whether they are parents, teachers, does not affect 

your writing experience in any way. 

- I have nothing to do with adults. I gather young readers’ notes and I take them 

into consideration because my work is mainly directed at them, and from them, I 

draw positive and negative observations when I organize reading workshops. 

- How do you define the target age group in your work? For example, 9 to 12 for 

Ibn Battuta Maana. 

- I believe that each childhood stage has its own characteristics. So when I want to 

write for the first phase, for example, which is from two to five years old, I 

choose for it a subject that is appropriate, and then I “unload” the subject into the 

right technical and artistic form, using the language, the narrative, the characters 

and the story, and so on for the rest of the stages. 

- Since taboo subjects vary from one culture to another, do you think that the age 

group you chose may be different after translation, for example? 
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- I write what is appropriate for children of their age, and I do not think about what 

is allowed and what is prohibited. Because naturally, I am used to writing child-

friendly content after over 40 years in this field. Regarding translation, I believe 

that the translator must preserve the content as much as possible, as it is an 

intellectual responsibility of his. But if he wants to comment, he has that right, 

either between parentheses, at the end of the page, or at the end of the translated 

work, he could say, for example: "This is what the author wrote in the original 

text. In my opinion, he should not have touched on this point, so I made some 

changes…” or something along the lines.  

- Do you read translations of your works? What do you think of them? Do you see 

that the translators did your original work justice? 

- Actually, I never read translations of my works, for the simple reason that I do not 

master other languages, and secondly, I consider the translator to be often doing 

his best in translation, he is correct most of the time, and is wrong a few times 

because there are words, phrases, or names, that are hard to translate in the exact 

sense, and that's why the translator and I should both be content with the “rough 

translation”. 

- Do you have any fears or aspirations related to the quality of the translation of 

your works?  

- Not really, I would not evaluate the translations. I consider the translation; 

however it is, to be a contribution to the widespread of culture, giving the original 

writer a stronger presence.  
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IV. Discussion  

It is evident that children are not going to be consuming the book on their own, in one 

way or another; adults are going to be involved; they are either reading for the children, reading 

with them or buying the book for them. Whether this inclusion affects the translation process, the 

translators must be aware that different readers are involved in the textual structure of the work 

and how they should approach these particular readers. According to the academic conversation, 

all translations for children are inevitably guilty of domestication because children must be 

protected against culturally unfamiliar or morally unbecoming elements. 

 

Experts agree that children in the middle stage have the capacity to feel empathy and 

understanding of their feelings, to internalize society's rules and ideals, their moral thinking has 

evolved, and they can judge what is right and what is wrong. This is significant in the context of 

children literature; Jan Van Coillie and Walter Verschueren (2006) see that the child must have 

“a sufficient degree of recognizability and empathy, two features that were deemed of the utmost 

importance for children's books.” 

  

This double audience affects the experience of the translator in many ways; scholars posit 

that publishers are becoming increasingly cautious about how they depict children's books to the 

intended audience, changing everything from spelling to culture. So, translators want to bring the 

child into contact with cultures and keep the appeal of otherness, and of the alien, they also 

attempt to respect the original text, so they deem necessary that degree of foreignness in their 

translations. However, domestication and foreignization should not be considered as opposite 

notions; the translator should make efforts aiming at attaining the equilibrium between the two 
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strategies. The adoption of the right balance between domestication and foreignization 

demonstrates ethical accountability to both the reader and the author.  

 

As a result, the translator’s strategy should combine these two polarities, and he may 

assume domestication and create modifications of the source material into the familiar target 

culture and make the children feel the foreign but not foreignness if he feels that this audience 

does have the necessary interpretive and cognitive skills to understand the non-native notions. 

Likewise, if the translator feels that a book rich in cultural-specific aspects allows youngsters to 

learn and expand their world knowledge, he may choose to keep as many cultural-specific items 

as possible in the original text. On the one hand, the strangeness and introduction of another 

place, time and culture should be regarded as positive qualities, especially in the child’s world, 

where curiosity and keenness to learn more should be encouraged. On the other hand, the 

translator owes the young audience a certain amount of tailoring, considering the child’s 

relatively delicate nature.  Klingberg (1986), whom we mentioned before as a decided advocate 

of foreignization in children’s literature, admits that “cultural context adaptation” is expedient 

for young readers of the target culture who have a different background than source text readers. 

 

From the existing literature, we can also deduce that the child's environment has a 

responsibility to recognize and respond appropriately to this childhood stage by nurturing and 

supporting the child's developing cognitive skills, as well as offering assistance by being 

sensitive to a variety of issues, celebrating cultural diversity, and attempting to develop cultural 

awareness and sensitivity in all children. This shows that adults’ involvement is inevitable in a 

child’s experiences, including the reading experience.  
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Scholars and translators in the field of children literature such as Emer O’Sullivan, Riitta 

Oittinen, Hans Christian Andersen, and others agree that it is essential for the translator to be 

aware of the fact that the child is not going to be the only consumer of the translated work, and 

that the adult is going to be present in the different stops of the book’s journey before it reaches 

the child, some even took a step further and stated that without dual readership, there would be 

no children’s literature.  

 

According to Benjelloun, even without the adults' involvement, the translator should be 

able to write responsibly; write what is appropriate for children of their age and try to preserve 

the original content as much as possible, and to relieve some pressure, Benjelloun says that he is 

not a harsh judge of translations, as they are a contribution to original writer’s prominence. 

 

From the existing research and the information gathered from the interview, we 

understand that the primary role of translators is to stay close to the source text and convey a 

foreign text of literary merit to the target audience of young readers, but similarly, there is a 

bigger concern for children’s ability to enjoy the presence of cultural intertextuality. Benjelloun 

is of the same mind as previous research, as he is mainly concerned with the child’s response to 

his work. 
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Conclusion 

  

Experts have combined various efforts to accomplish the best for the child in order to 

develop childhood and assure a sound cultural sense and healthy upbringing. Among the tools 

that have contributed to this is what is known as children's literature, a vast area that 

encompasses the sum of values and principles that scholars and researchers have frequently 

sought. 

 

 Writers, translators, publishers and guardians stand in an unfavourable position between 

the source and target audience, where political norms enforce themselves, especially regarding 

taboo and censorship, along with the creativity, liveliness, but also caution and forethought in the 

language used in this type of literature, for the latter as it requires special treatment for the 

material to suit the creative world of our young citizens. 

 

 This paper was designed to examine primarily the challenges involved in translating for 

children, specifically middle childhood, arguably the most significant and sensitive childhood 

stage. This susceptibility lays the foundation for protective means made by adults, including 

taboo and sensitivities, as well as the often issues related to the involvement of adults in this 

literary category to safeguard children in the interface of multiple cultures.  

 

 The goal of this research was to also offer better awareness of the identified problems of 

translating for children, primarily those associated with deviations from the original text 

produced by: 
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- Cultural references and the translator’s choice between foreignization and 

domestication. 

-  Dual readership and the burden placed on the translator as a result of the 

inclusion of adults as a secondary audience.  

 

 Using a qualitative technique and in accordance with the study questions, I reached the 

following key findings:  

 The debate of domestication vs foreignization is never-ending; with advocates for each 

polarity, one team perceives domestication as a must in order to minimize the strangeness and 

protect children from taboo-breaking topics, sensitivities, and morally unbecoming items and 

references. The other team champions foreignization; in an attempt to help children understand 

the world, push them out of their comfort zone and help them learn cultures different from their 

own.  

 

 However, there aren’t any unanimously agreed-upon rules on how to translate them 

effectively when it comes to culturally marked elements. This goes to show that the translator is 

allowed to manipulate the text in different ways, as he is a decision-maker and is able to seek the 

right strategy for every individual case of the text in hand. Thus, the concepts of domestication 

and foreignization should not be perceived as a dichotomy and can rather complement each other 

or be used sporadically throughout the translation.  

 

 Dual readership is an inevitable occurrence in children’s literature; the latter is heavily 

mediated in a way that other literary genres are not and goes through many stopping places 
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before reaching the hands of the young reader. The latter, being a most important link in the 

chain of factors, pose an even greater obstacle for translators because literature intended to this 

category is marked with the challenge of parental authority, puberty problems, and the child’s 

desire to prove his existence by experiencing whatever is considered taboo.  

 

Being a writer himself, the translator is the first station in the book’s journey and is 

therefore held accountable, equal to that of the original writer himself, if not even greater 

responsibility since he owes thorough consideration to the original author as well. The question 

that arose in this paper was whether this accountability towards these “enablers” affects the 

translator’s experience.  

 

This study aimed to answer this question through previous translators’ trials, it concludes 

through a literature review, a case study and finally an interview that, despite translators and 

writers being mindful about how they portray children's books to the potential secondary 

audience, and making sure that their work makes it through the various “gatekeepers” (publishers 

to parents), their prime concern remains the child readers’ potential response, and guaranteeing 

their enjoyment of the presence of cultural intertextuality. 

 

 

At last, this cannot be more than an attempt, as it appears to be impossible to track down 

all the research done in the challenges of children’s literature translation, a topic marked with 

great diversity in opinions, scopes and methodology. I also feel apologetic that I cannot do 

justice to all the titles and names mentioned in the bibliography. However, I believe it is a study 
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carrying decent implications and contributions and filling a critical gap in certain bones of 

contentions, namely issues of dual readership, the domestication vs foreignization debate and 

taboo-breaking topics in the context of children’s literature.  
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Practical Part 

Translation of SHAALAN Sanaa’s children story: صاحب القلب الذهبي from Arabic to 

English 
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The Golden Heart 

 

‑  “The Sun Kingdom was the most blissful country in the world, and its 

people felt safe, warm and loved. The sun drenched everyone with its golden 

rays, warming up the cold hearts and lighting up the gloomy faces. Not a 

single citizen was deprived from this glorious sunlight, until the Lord of 

Darkness turned up from his far kingdom, leading a huge army of ebony-

faced soldiers, observing with beady-dark eyes, and rotten hearts. The Lord 

of Darkness covered the sun with his dark cloak and took it away, and left 

the Sun Kingdom drowning in darkness, fear and hatred. He drew The Sun 

Kingdom’s King away, whose absence has not saddened the kingdom as 

much as that of the sun warmth has….”  

‑  “And then what happened?”  

The young Prince, with clear eyes and sad, pale face, asked. His mother, the 

Queen, sighed and said:  

‑  “And then you were born, and just like all the other kids who were born 

during this sunless era, you came to this world with a pale face, clear eyes 

and a sad look on your face.” 

‑  “And the sun, mom. What happened to the sun?”  

The Prince eagerly asked.  
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‑  “The sun is still trapped in the kingdom of darkness, and people there are 

pleased with its presence,” the Queen wistfully said. 

The Prince asked her:  

‑  “Is our kingdom going to remain in the dark forever?”  

The Queen looked out of her palace window made of ebony and ivory, encrusted 

with gold and diamonds. She gazed upon her gloomy kingdom, and the citizens 

lost in the shadows and said:  

‑  “Yes, it is, until the lost sun is restored. I have, just like all these people, 

been dreaming of the sun rays covering my face and body.”  

‑  “How does my dad live there?” the Prince asked. 

‑  “He is living in captivity and humiliation,” the Queen said. “His eyes have 

become blind, his face pale, and his heart cold, from staying in the shadows 

for too long.” 

‑  “Can we not help him?” the Prince asked with sadness. 

‑  “We can if we could restore the lost sun,” the Queen answered with a sad 

look crossing her pale face. “Only then will happiness prevail, and will 

colors return to clear eyes like yours.”  

The great Master and teacher heard their conversation and finally intervened:  

‑  “Legend has it that the sun will be brought back to the Sun Kingdom on a 

crystal chariot, led by a knight with a golden heart.” 
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‑  The Prince asked in astonishment:  

‑  “A golden heart? How can someone have a heart of gold?”  

‑  “I do not have an answer for your question, but the Golden Heart does. Our 

hopes and dreams rest on him, for it is he who is going to restore the lost 

sun.” 

‑  “How do I find him?” The Prince wondered with bated breath. 

‑  “You look for him.” the Master answered callously.  

‑  “Where?”  

‑  “In the kingdom.” 

‑  “How do I recognize him? 

‑  “With your heart...” The Master answered. “With the heart we know the 

truth,” he repeated as he walked out of the room.  

The Prince went silent as he contemplated the Master’s words and wondered how a 

person could possibly have a golden heart. He did not taste the savoury foods he 

was served for days and spent his time watching people from his palace window. 

But from such a great height, all he could see was darkness. 

The Prince thought long and hard, and the winds whispered: 

‑  “Prince Shams is in a daze.”  

For a long time, the Prince thought of the identity of the Golden Heart to no avail. 

Then, he finally decided to roam his tenebrous kingdom to find the Golden Heart. 
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The Prince wore his golden and diamond-encrusted crown, wielded his golden 

scepter, put on his golden shoes, rode his black and white thoroughbred horse and 

packed a great deal of food, fruits, money and jewels. He embarked on a journey 

from ignorance to knowledge, a journey to find the Golden Heart. However, the 

journey was arduous and intimidating; the kingdom has not seen the sun in years, 

the trees are all withered and dry, the roads are slippery, the cold is relentless, the 

lands are fallow, and the people are afraid and distressed. They do not know of the 

luxuries that Prince Shams experiences in his palace. But here, the vision is clearer. 

He can now see the faces of his people twinkled in sadness and fear.  

Prince Shams lamented his helpless people. If only he could lend his aid. He 

wished that wholeheartedly, and the winds whispered once again: 

‑  “Prince Shams feels compassion for his people.”  

Prince Shams decided to travel to Mount Lady of Wisdom, where a lady of aeons 

of wisdom lives, to ask her about the Golden Heart and where to find him. 

It was a long and arduous endeavour, but Prince Shams was determined to find the 

Golden Heart, free his kingdom from darkness and restore the stolen sun. 

He walked long through his kingdom. None of his people approached him, and a 

feeling of loneliness overwhelmed him. Most of the buildings were ill-lit. 

However, prisons were mainly pitch dark. Prince Shams wondered why there were 

so many prisons and thought:  
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‑  “There must be many criminals in my kingdom.”  

But the winds whistled all around:  

‑  “Prince Shams is afraid.. Afraid that his prisons encompass the innocent, as 

does his kingdom the hungry.”  

Prince Shams smiled as an idea crossed his mind and said:  

‑  “Never again will I be afraid, and never again will my people starve.”  

Then he started distributing all his possessions of money and jewellery to the poor 

and the hungry. People were fed, children were happy for the first time since the 

sun was taken away, and their mothers prayed for Prince Shams and wished him 

long life and good luck.  

On that night, no one remembered the captive king, whose sun and tyranny were 

gone withal. The people felt that this night was less dark than the previous ones, 

and for the first time since the beginning of the prince’s journey, loving glances 

followed him. 

The wind vented happily:  

‑  “The people love Prince Shams,” and everyone sang along.  

Shams pursued his way until he found a peacock that looked very unhappy, and its 

feathers were plucked out.  

‑  “What happened to you?” the Prince asked.  
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‑  “Your Grace, I myself am a king among birds. However, I had lost my 

crown because of the darkness, and all the birds have abandoned me since 

then. Now I am desperate for a crown that would bring me back my glory 

and happiness.”  

Shams pondered the peacock’s words and thought:  

‑  “How ignorant of the birds to let a mere crown decide their ruler!”  

But he felt that he must help the peacock, and said:  

‑  “I do not need my crown, what I need is people’s love!” 

Shams took off his golden diamond-encrusted crown and placed it on the 

peacock’s head, and soon enough, the birds gathered around the peacock, dazzled 

by the shining stones and careless about the crown bearer. 

The Prince journeyed on with no crown, food, and money, and he arrived upon a 

sunken land, and the locals looked lost and distressed. The Prince asked them 

about the source of the water, and their wisest man answered:  

‑  “The city’s dam is broken, and water is leaking and sinking the land and 

crops.” 

Surprised, Prince Shams said:  

‑  “Then why not fix it?” 

The man said:  
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‑  “We have tried, but we need a magical wooden piece of a specific size to 

seal the hole in the dam.” 

The Prince was quick to look at the hole in the dam, and he found it to be precisely 

the size of his sceptre.  

‑  “I do not need this scepter, what I need is people’s love.” Prince Shams 

thought as he jammed his sceptre into the hole and plugged it completely. 

The leak stopped, hope returned, and farmers rejoiced and prayed for Prince 

Shams. 

The winds soughed:  

‑  “Prince Shams has no money, no crown and no scepter, but he has a big 

heart.” 

Prince Shams continued his journey, and after an arduous voyage, he reached the 

Wishing Well, of which he had heard countless stories when he was a kid; a well 

which used to grant memories before the sun was stolen, but now its cover is 

shattered, and its walls are unsteady.  

Prince Shams looked down the well and wished to find the Golden Heart. His wish 

echoed within the well’s walls, but then a local said to him:  

‐  “It’s no use trying, the Lord of Darkness casted a spell upon this place, and 

cursed this well.”  
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‑  “How Evil!” Prince Shams said: “he even stole people’s dreams. Is there a 

way to break this curse?”  

‑  “There is a way...” the man answered: “but it is far-fetched.” 

‑  “What is it?”  

‑  “If royal blood is spilled into this well, and the first wish is granted upon 

it… the curse will be lifted.” 

‑  “And then the problem is solved.” Prince Shams sighed in relief. 

‑  “Indeed…” the man interrupted. “But whoever makes this sacrifice has to be 

aware that their future wishes will not be granted, and they have no right to 

wish upon this well again.”  

‑  “What happens if they try to wish again?” 

‑  “To ashes they turn.”  

Prince Shams went quiet for a while, he felt sad and afraid as he will never be able 

to wish again, but he quickly drew his dagger and cut himself. His blood spilt into 

the well, which started to look livelier than ever.  

Suddenly, Shams heard a little girl:  

‑  “What a beautiful horse! I wish I could have it.”  

She was pointing at the Prince’s favourite horse. Shams did not think twice as he 

handed her the bridle. He thought of his enemy, the Lord of Darkness, and his 

despicable deed of stealing and preventing people’s wishes. Shams also thought of 
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the sun, felt an intense longing for its warmth and then shouted at the top of his 

lungs: 

‑  “Dream, my people! Dream and wish! You are allowed to dream and wish!” 

Prince Shams left the Wishing Well, hearing people’s wishes behind him. He had 

wishes of his own but remembered that it would cause his demise. Two teardrops 

fell from his clear eyes; he swiftly wiped them and felt proud of himself, for he 

bought the Wishing Well back with a hefty price, his wishes. Then the winds 

lamented:  

‑  “The Prince is not allowed to dream.”  

The people shouted back: 

‑  “If the kind prince cannot wish, we shall wish for his dreams to come true!” 

And the Wishing Well accepted their wish. 

Prince Shams carried on his journey, tired, hungry and poor… he lost his crown, 

sceptre, horse and even his wishes, but he was happy, determined to find the 

Golden Heart, and he was eager to reach the magical place where rivers of honey 

and milk flow, for he has not in a long time.  

He reached the desired place, and to his dismay, he found dried riverbeds, and 

everything around the once magical rivers had withered and died, and on their 

banks, straw huts were built by poor people whose hopes to find honey and milk 
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were crushed. He felt their misery, and he knew what it is like to be disenchanted 

for the first time in his life.  

Despite their state, the poor people warmly welcomed Prince Shams as they caught 

wind of his kindness and sympathy toward others. Shams was struck by how 

skinny those people were and enjoyed chatting and connecting with them, 

especially their elder, an older woman whom everyone called Grandma, and age 

imprinted wrinkles upon her kind face. She knew countless stories, which she told 

the starving people to help them get over their hunger.  

Even Prince Shams forgot about his hunger as he listened to one of her stories 

about the happiness those people once knew before the sun was stolen. She told 

Shams about this sun, its warmth, its golden rays. He was so fascinated that he 

almost wished to see it but quickly pulled himself together, so he does not turn into 

ashes.  

‑  “I am very sad….” Grandma sighed, “I will soon forget all these stories that 

I love dearly, how I wish to recount them once again under the sunlight, and 

die peacefully in its warmth….”  

Grandma’s words surprised Prince Shams, and he asked her why she would say 

such things.  

She said:  



94 

‑  “We waited long enough for the sun’s return, to no avail, nor a glimmer of 

hope, and we cannot afford starving any longer… so I have decided to solve 

the rivers’ problem.” 

‑  “How are you going to solve it?” Prince Shams asked. 

Grandma said:  

‑  “These two rivers are called the Forgetting Rivers, and it is said that their 

source is the earth’s core, where the sun was born from heat and pressure. 

My grandfather told my father that if the rivers were to dry out, it would be 

because people forgot their duties, hence the rivers’ name. And funny 

enough, the drought will not end unless somebody goes to the earth’s core, 

and gives up their memories there, they will forget all of their past, and the 

rivers will flow again.”  

‑  “Are you willing to make this sacrifice?” Prince Shams asked.  

Grandma smiled and said:  

‑  “Somebody has to be, for the sake of these people, and if I do not teach them 

sacrifice as their elder, who else would?”  

Prince Shams felt ashamed and low before this old lady, who is willing to give up 

everything for the sake of her people, and decided to make this sacrifice in her 

stead. He was upset because he would forget his past, but it was enough to 

remember his quest: finding the Golden Heart. 
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When the day came, everyone was present, fronted by the woman who showed 

Prince Shams the gap that leads into the two rivers source, then she approached 

him while the others were tearful, and said:  

‑  “Take this bottle, child. There is a magical potion inside it, once you drink it 

you will reach the earth’s core in the blink of an eye. When you get there, 

you will find the two rivers Guardian, tell him that we, the people of the 

earth surface, send him greetings, and inform him of your intention to give 

up your past and memories for the sake of the two rivers.”  

‑  “I will.” Prince Shams said as he was moved by Grandma’s words and all 

the people who gathered to say goodbye. 

Prince Shams drank the magical potion, and in a heartbeat, he found himself in the 

earth’s core, and he noticed that two were blocked and constricted, and standing 

next to them was the Guardian, he was a water mass that emits a cool breeze, and 

his smile comforted Prince Shams who said:  

‑  “I came to give you my memories. In exchange, you have to free the two 

rivers!”  

The rivers Guardian smiled and said: “I salute your bravery. However, you have to 

tell me where you want to be sent after I take your memory.”  

Prince Shams said:  

‑  “I was on my way to find the Lady of Wisdom and Eons.” 
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‑  “The Labyrinth Forest separates us from her, I will send you there, but you 

will forget everything you know, you will not even remember who you are.”  

Overwhelmed with emotion, Prince Shams asked:  

‑  “What about my people? What about the Golden Heart” 

‑  “You will also forget everything about them, too.” the Guardian said.  

Prince Shams went quiet for a moment until the Guardian said:  

‑  “Usually, I offer those who give me their memories a present; I command 

the two rivers to repeat phrases of the giver’s choice. So, what are the two 

phrases that you want the rivers to repeat?”  

‑  “The Golden Heart!” Prince Shams said excitedly, “and the stolen sun!”  

The Guardian was surprised by this choice and asked Prince Shams:  

‑  “Why did you choose these two phrases?”  

Prince Shams said:  

‑  “So that I do not forget the duty which brought me here.”  

A few moments later, Prince Shams gave his memories to the Guardian, and the 

two rivers gushed forth with honey and milk, repeating the two phrases: “The 

Golden Heart!” and “The stolen sun!” as people celebrated the end of the hunger 

days. 

The soldiers of Darkness tried to stop the rivers from repeating the phrases, but the 

rivers drowned any of them who dared to come close and carried on with their 
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song. The people and the wind sang along; even the Soldiers of Darkness 

unconsciously broke into song ever so often.  

The Lord of Darkness wondered what this Golden Heart is and whether it is 

possible to buy it, but the winds vented loudly:  

‑  “Impossible! Golden hearts are priceless!” 

As for the Prince, he was adrift in the Labyrinth Forest, walking alone for several 

days, namelessly, aimlessly… looking for somebody who knows his name or a 

way out of this predicament. The sounds of water and wind were his only 

companions; he had heard the two phrases a thousand times before realizing the 

reason he ended up in that place.  

The Prince had the habit of sitting by the two rivers that crossed the forest, always 

thinking of a way out that leads him to the Lady of Eons, but to no avail.  

One day, he noticed another sound along the rivers and the wind; he traced it until 

he found an old, grey-haired, long-bearded man, stripped away from his clothes. 

It appeared that he had been mumbling those words to himself after a long silence; 

signs of loneliness and desolation marked his face, the Prince could barely 

approach him and comfort him from his long solitude. 

With great difficulty, the Prince understood the old man’s secret; the Labyrinth 

Forest was the exile of those who rebelled against the Lord of Darkness. His 
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soldiers dragged them to that place and left them under the clutches of loneliness, 

hunger and cold.  

The Prince faked a smile and asked: 

‑  “Where are your clothes?”  

‑  “They left us here to die….” The old man said, “They took everything from 

us, even our clothes.”  

‑  “Have you been here for a long time?”  

‑  “Yes, but we still often lose one another in this place.” 

‑  “How long are you going to stay here?”  

The old man said desperately:  

‑  “Until a kind-hearted prince arrives to cover our backs, and guides us 

towards the lost sun.” 

‑  “I hope that day is near.” The prince smiled and said: “It must be near, for I 

am in a quest to find the Golden Heart, and until my return from meeting the 

Lady of Eons, I am bearing glad tidings in regards to the stolen sun, and 

giving you my fancy clothes and golden shoes.”  

‑  “What about you, kind sir?” the old man asked.  

‑  “I want to be in the same state of undress as my people in our journey to 

pursue the sun back.”  
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The Prince became stripped of everything he had; he had given his money, clothes, 

jewellery, horse, memories and wishes for the sake of his quest. His pathway has 

become more apparent with the old man’s help, but on the first turn which leads to 

the mountain’s peak, the man told Prince Shams:  

‑  “This is where our companionship ends; you will have to continue on your 

own. It pains me to see you naked and barefoot, and I have nothing of value 

to give you except this magical flower which I hope will be of use to you.” 

The plant was yellow and had a strong smell. The Prince contemplated it, smelled 

it and then asked the old man:  

‑  “What is it for?”  

The man answered:  

‑  “This plant grows in this cursed land, and it has magical powers as it grants 

whoever eats it the ability to speak to animals, I hope it is going to help you 

in your journey.” 

Prince Shams ate the plant and started the climbing adventure. It was a tiring and 

scary experience as snakes were all over the place, but they did not attempt to harm 

him because they could understand him and his motives. Instead, they encouraged 

him, showing him the right way and singing along with the two rivers, which can 

still be heard from that altitude since they also long for the sun and its glow. 



100 

At last, Prince Shams reached the peak of Mount Lady of Eons and Wisdom. There 

stood a colossal monster guarding the entrance of a cave in the mountain. It was a 

gigantic creature with a green and hairy body; its features were frightening, hair 

frizzy, and smell wicked. It was a strange combination of human and beast.  

Prince Shams was scared at first but managed to get a hold of himself; he asked the 

monster to let him into the cave, the beast roared:  

‑  “Nobody is allowed in unless they give me a present!”  

Prince Shams thought for a while and said in a broken and shaky voice:  

‑  “But I do not own anything; even my clothes are gone as you can see.”  

The monster paused for a bit, grinned in the Prince’s face and then said:  

‑  “But you have a pair of clear eyes; I will let you into Mount Wisdom in 

exchange for it.”  

Prince Shams said sadly:  

‑  “How am I supposed to see my people without my eyes?”  

‑  “You can see them with your heart.” the monster replied angrily 

Upon reflection, Prince Shams thought: 

‑  “I do not need eyes; my people’s love shall be my vision.”  

And with good grace, the Prince handed his eyes to the monster, which let him into 

the cave where Lady Wisdom and Eons lived.  
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At last, Prince Shams reached his goal. He felt cold in the cave, but there was a 

pleasant smell of wild mint inside. He stood there for a while, unaware that the 

Lady of Wisdom and Eons was standing before him; she was old, exceeding a 

thousand years, time had etched valleys along her face, but her eyes had a unique 

spark. It looked like she was wearing many dresses, one on top of the other. She 

trod slowly and lightly, and under her many sleeves lived different types of 

creatures. 

The Lady of Wisdom and Eons felt sorry for Prince Shams, who was standing 

there, hollow-cheeked, hungry, poor, barefoot, naked and blind, but his love for his 

people remained in his heart, she asked him in a loving tone:  

‑  “Did you request to meet me, young man?”  

Prince Shams was delighted to hear her voice, he said excitedly:  

‑  “Yes! I wanted to ask you about a person who has a golden heart. Legend 

has it that he is going to bring back the stolen sun to my kingdom, which 

way leads to him?”  

The Lady went quiet for a bit and asked:  

‑  “So you are asking about the golden heart….” 

‑   “Yes, my lady! Can you help me reach him?” Prince Shams interrupted her. 

‑  “So, you still do not know the way….”  

Prince Shams shook his head. 
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‑  “Have you brought me a present?” The Lady asked. “I do not answer any 

questions before I get a present.”  

‑  “I do not own anything, my lady. Can you help me for free?” Prince Shams 

asked with a sad look upon his face.  

‑  “You still have a heart….” The lady said: “Give it to me and I shall answer 

your questions.”  

Prince Shams thought about the lady’s proposal and then said: 

‑  “You may have it, my lady.”  

The Prince gathered his strength and prepared for the pain, and time slowly passed 

as he was waiting for the Lady of Eons to take his heart. However, it never 

happened. Instead, the lady smiled, extended her loving hand toward Prince 

Shams. 

‑  “My little kind Prince, the person who sacrifices everything for his people is 

undoubtedly the person with a golden heart. Hearts are not made of gold, but 

they turn golden with the love of people, all you need is people’s love and 

support to bring back the stolen sun. Love will bring back the stolen sun, 

only love will. Did you understand, kind prince? Go and spread this message 

among your people.” 

Prince Shams returned poor, hungry, barefoot, naked and blind to his dark 

kingdom. But he was loved by his people and proud to have a golden heart.  
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He assembled an army of not knights but devotees prepared to spend their lives for 

the long lost Sun. They were numerous, and they traversed deserts, their echoes 

reaching far and wide throughout the kingdom. They crossed valleys, and even 

stone clanked in chants for them. Animals, too, joined in their honourable march, 

all together attacking the Kingdom of Darkness, vanquishing its vast dark army, 

thanks to their loving hearts, and to the knowledge that God blesses the revolution 

of hearts that love the Sun. After a long war, they returned victorious with the Sun 

in hand. 

It was a warm sun; it drenched everyone with its golden rays, warming up the cold 

hearts and lighting gloomy faces. Not a single citizen was deprived of this glorious 

sunlight, and once again, the Sun Kingdom was the most blissful country in the 

world, where people felt safe, warm and loved. Ruled by a prince, who did not own 

a crown or a sceptre, but he had his people’s unconditional love and a golden heart, 

one big enough to embrace every single person in his kingdom. 

Grandmothers recounted wonderful stories of a blind prince with a golden heart, 

who brought back the stolen sun to the kingdom, his story spread far and wide, and 

all the children whose kingdom has lost its sun dream of finding the golden heart.  
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The End 

 

 

 

 


